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Abstract 
The research has been set up in order to identify the training needs of the teaching staff that works in the school 
environment, from the perspective of the self-assessment of the training needs, established in accordance with the 
characteristic of the pedagogical initiative that the latter puts into practice. The main instrument was a questionnaire 
addressed to the teaching staff. Its purpose was to identify the strategies used in motivating pupils and the level of 
motivation already existent in class, and the training needs of the teaching staff. This training needs refer to the 
contact with new strategies for motivated learning. This research intends to be one that identifies the motivational 
factors which are present in the school-type learning activity. But, at the same time, our ultimate objective is to set 
up an effective program of motivational stimulation, based on the collected data, which should contribute to the 
increase of the learning efficiency. This program will represent the basis for periodic meetings with the teaching 
staff interested in improving their academic performance or that of the classes they work with. 
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1. Theoretical background 
The learning conditions are universal, no matter what the age of the individual undergoing the training is. The 
issues that do change according to the particular aspects of the development of an individual are the methods used in 
attracting the trainee to the learning activity, as well as those of self-involvement in the instructional-educational 
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process. The learning act demands effort, involvement in new experiences, diverse acquired knowledge, unexpected 
experiences, but also constant reassessments of the knowledge already acquired.
In conceptual terms, the education of adults is part of the “continuous education” and of the “education for all”, 
and in terms of form, it belongs to the permanent education, the lifelong education. 
Specialized literature offers several definitions for the term adult education. We believe that The Hamburg 
Declaration regarding the adult education is relevant in identifying the domain and some essential aspects of 
education at an adult age. “Adult education includes all the development processes of formal education and other 
type of education. People who are considered adults use them to develop their capacities, to improve their 
knowledge and to perfect the technical and professional qualification or apply them in other ways for their own use 
or for the social use. These processes take place in the spirit of the society these people live in. Adult education 
includes the types of formal education, continuous, non-formal, informal and the whole range of unofficial and 
complementary education, which exists in the polyvalent educational society, where one recognizes the approaches 
based on theory and practice (The 5th Conference on the problems regarding adult education, 1997).  
The debate around learning at an adult age is not a recent one. For a long time, researchers have focused their 
studies on the effective methods that may enable an adult to find the motivational resources in order to continue his 
professional training. All the researchers’ concern has manifested itself for quite a while in the specialized literature 
(Apter, 1982; Aslanian, 2001; Berger, Cafarella, O’Donnel, 2004; Brophy, 2004, Campbell, 2006; Schunk, Pintrich 
si Meece, 2010 and others). We can identify in these studies and in many others, references and data regarding the 
efficient methods for increasing the motivational level in the adult who learns, as well as ideas for building 
motivational strategies applicable in the educational context specific to adults.  
Having these arguments as starting point, we will focus on organizing some theoretical initiatives which should 
represent the basis of our later research. We aim at identifying the specific elements of the continuous training of the 
teaching staff who teach in primary education system. 
Malcolm Knowles (Knowles, 1989) successfully approached this domain and made a clear distinction between 
the learning methods specific to children and those specific to adults. His theories, together with those of Raymond 
J. Wlodkowski (Wlodkowski, 2008) represent the essence of many present theories regarding adult education. 
In order to understand the specific of adult learners, regarding their own expectation about training needs, 
Raymond J. Wlodkowsky enhance the vision of  Rosemary Cafarella (2002, 120-121) about the most effective 
methods for gathering information about learners’ goals, perspectives and expectation. These methods can be 
represented in a comprehensive tabel as next one. 
Table 1. Methods for gathering information about Learners’ goals, perspectives, and expectations (Wlodkowsky, 2008, p 60-62) 
Method Description Guideline 
Experience of 
observation 
 
 
 
 
Written surveys 
 
 
Interviews 
 
 
 
Group session and 
Spending time with learners in their own 
community, work, or learning settings-if 
possible, during activities related to the 
learning experience 
Using paper-and-pencil and online formats to 
gather opinions, attitudes, needs, goals, 
strength, preferences, concerns and perception 
Talking with people in person, by phone, or 
online 
 
 
Identifying, analyzing, and using narrative-
stories and folklore as well as stated problems- 
to understand learners’ ideas, concerns, issues, 
and goals 
Learners observed should represent the gender and ethnic or racial 
composition of the learning group. Focus on critical activities or 
events. 
Consider the potentially limited reading and writing proficiencies of 
learners.  
 
 
Pre-test interview questions with a representative group. Use random 
sampling or a focus group of people who represent the larger group 
and are knowledgeable and forthcoming about issues and goals. 
 
Group members should represent the larger group. Sessions can 
include brainstorming, focus group, and general group discussion. 
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forums 
Job and task 
analysis 
Analyzing and assessing the tasks, activities, 
and procedures related to the learning goals as 
performed on the job or in professional 
settings 
Relevance of information and prerequisite skills is essential for 
training. Collected information has to be valid. A variety of data-
collecting methods can be used: checklists, observation, work records, 
interviews, and reviews of technical assessment and publications  
Tests Assessing learners’ knowledge, skills, 
attitudes, and values significantly related to the 
learning goals 
Measures should be valid, reliable and relevant; should be conducted 
long enough before the learning experience so that instruction plans 
can be adjusted. 
Printed and 
computer-generated 
materials 
Analyzing information from reports, manuals, 
newsletters, media, Web sites, and evaluation 
studies to better understand the learning 
group’s context and proficiencies 
Documents and media should be up-to-date and relevant 
Conversation with 
colleagues, friends 
or family 
Engaging in informal discussions to gain 
insights and ideas about how to design your 
course of training 
Record ideas and check them regularly to expand the creativity and 
effectiveness of the learning experience 
Performance and 
product reviews 
Assessing relevance of skills, processes, and 
products of the learning group 
Use credible assessment sources such as subject experts, competent 
professionals, and valid rating scales 
2. Method 
2.1. Participants 
This research included 8 teaching staff who teach in primary education system. They are all women, they come 
from an urban background and have a teaching experience ranging from 8 to 22 years. Also, it is important to 
mention that all the members of the teaching staff are permanent teachers in the schools where they teach. The 
average age of the teaching staff is M=31,7 years, and the average number of years of experience in teaching is 
M=11,3 years. 
2.2. Research design  
The research presented in this paper wishes to identify the motivational factors present in the learning activity, in 
the academic sense, but, at the same time, our final intention is to set up an effective program of motivational 
stimulation, based on the collected data, which should contribute to the increase of the learning efficiency. Also, 
another intermediary element which is aimed at in this program is the training of the teaching staff who works in the 
school environment, in order to make it familiar with different efficient techniques for increasing the motivation of 
those involved in the learning process. 
Due to the fact that there are few teaching staff involved in this research, we will choose to have a qualitative 
approach of the data, instead of a quantitative approach which is irrelevant in this case. 
2.3. Measures 
The questionnaire addressed to the teaching staff, regarding the identification of the motivational strategies and 
of the motivational level present in class, represents an instrument which is based on 15 items, with open, semi open 
and closed answers. The 15 items are organized in 4 specific sequences: an inventory of the reasons why pupils 
learn, the analysis of the conditions for creating a stimulating learning environment, stating the main strategies used 
for motivating the pupils in class, but also the identification of the teachers’ own needs for training. The latter refers 
to the teaching staff becoming familiar with new motivational learning strategies.  
2.4. Procedure 
715 Delia Muste /  Procedia - Social and Behavioral Sciences  142 ( 2014 )  712 – 717 
 
The teaching staff involved in this research was asked to fill in a questionnaire that has the structure mentioned 
above. This was not supposed to interfere with their actual teaching hours. Thus, the participants were explained that 
completing this questionnaire is a voluntary act and were asked for their permission in order to use the data 
obtained. 
3. Results 
We will refer to the results obtained following the analysis of the data collected. The data referred exclusively to 
the sequence identification of the teaching staff’s own needs for training. The starting point was the idea that the 
features of teaching is in a permanent harmony with the contemporary society and with its demands regarding 
learning in an education system. The need to set strategies for a continuous personal development must be part of 
the set of needs of every member of the teaching staff, and this does not refer only to the motivational strategies, but 
to the teaching activity itself. We believe that the concept lifelong education projects an integrated teaching model 
and a synthetic motivation model for adults to learn. It has been elaborated based on the general principles of 
learning, on the physiological and psycho-social characteristics of the adult, on the social demands, including on the 
management concept regarding the professional activity. 
Building your own motivation for learning depends in a large part on some individual data, data that will give the 
individual features to the whole process. Thus the features are: 
x different age group; 
x the individual characteristics; 
x the acquired lifelong learning abilities; 
x previous performance; 
x the level of self-esteem; 
x the perception of your own person; 
x the attitude towards the learning act 
Any member of the teaching staff is a potential role model for the pupils he/she works with. This is why we 
wondered what is the manner in which the teaching staff views their own training and personal development. The 
data obtained suggest that the primary school teachers are aware of the importance of in-service training in the 
process of self-development and that they consider this in-service training to be more important than the training 
itself, and all this in relation to their status as adults. Having the knowledge of the in-service training strategies and 
of the way they must be put into practice in their own case, must precede the manner of explaining and applying 
them in relation to the pupils. Also, the quantity of specialized information found in different studies in the teaching 
domain is constantly increasing; the speed at which information becomes outdated has a big impact on the 
contemporary society. In this larger context, the teaching staff becomes a constant self-trainer. This is the only way 
we can access the latest information in this area, information that we later adapt to the educational reality specific to 
the class where the teaching process takes place. 
The first item allocated to this section intends to establish the proportion that training and in-service training 
occupy in the personal training of the teaching staff. Thus, referring to the period of university studies, the teachers 
were asked to establish a relation between the two forms of training. The purpose of this question was to establish to 
what degree do the teachers rely on self-education in their training, knowing the fact that, in the case of adults, the 
level of self-education is higher than the specific training activity. Thus, all the teachers mention that in-service 
training is very important and gave the following reasons: 
x it is  very easy way to act; 
x it is flexible; 
x is suited for the adults’ needs; 
x it is very handy.  
Moreover, when they referred to training and in-service training in different periods of the professional training 
716   Delia Muste /  Procedia - Social and Behavioral Sciences  142 ( 2014 )  712 – 717 
 
and anticipating the relation between training and in-service training in the period that follows the graduation from 
university, teachers believed that self-training will be an instrument at their disposal even in the future. The next 
item is a filter answer, meant to differentiate between two categories of teachers: teachers who undertake additional 
self-training activities and those who don’t have such activities. This difference is important in order to identify the 
needs for extra support and the means of providing teachers with this kind of support. In the endeavour to identify 
thus the less performant areas of the strategies used by teachers, we set the goal to investigate additional aspects, 
related to the idea of learning and training time used by the teachers. Following the analysis of the data, we will be 
able to assess the quality time spent for in-service training purposes and we will suggest directions of action. 
Also, we thought it was necessary to observe the manner in which time mentioned earlier is distributed in slots. 
One can notice that most of the teachers spend 0 to 5 hours doing these activities, followed by others who spend 6-
10 hours every week doing in-service training activities. The bigger the number of hours is, there are fewer teachers 
who match the criteria, reaching down to a minimum percentage. We conclude that, during the meetings with the 
teaching staff, one should consider approaching some efficient time management techniques which can be applied in 
the in-service training activity as well. 
We also believe that it is a useful endeavour to keep an inventory of the reasons why a teacher from his own 
initiative. This way we can get a clear picture of the way in which teacher value the in-service training and the self-
improvement process. We mention here the following reasons, which were the most common among the teaching 
staff’ answers, in the descending order of their frequency. 
x The desire to improve
x The desire to push one’s limits;
x The need to be permanently informed regarding the new methods used in class;
x A compensation for the fact that familiar knowledge becomes quickly outdated;
x The need to cope with the changes that occur in the professional environment where they perform;
x The need to constantly find new ways to organize and motivate the pupils in the class where they teach
As far as the resources used for self-training on their own initiative are concerned, they can be classified in 
several specific categories: professional training centres, internet, specialized books, discussions with fellow 
teachers. All these sources show the diversity of the approaches that adults in general and teachers in particular use 
when they need support for their in-service training. All these sources are easy to access by the teaching staff, but 
we can classify some of some as very accessible, while others require a previous appointment. 
Therefore, one can notice that if they are adults, the participants ‘main reason to take part in courses is the need 
to improve their previous knowledge in order to perform their job. But this is also the case when they want to 
change careers. Thus, we can state that there is a predominance of internal reasons that stand at the basis of 
exercising the learning act.
Considering the aspects mentioned before, we believe that it is important to analyse the reasons involved in 
individual study, undertaken both by the teaching staff and the pupils. We reaffirm that the main reason is the 
permanent need to be informed (generated by the ever faster rhythm of information becoming outdated), followed 
by the need to improve general knowledge, the need to disseminate the good practices in relation to the colleagues 
or the enrichment of the life experience lived by every educational actor individually.
We believe that the reasons mentioned cover only a part of the larger group of reasons which represent the basis 
of this act and, as a consequence, we will approach similar themes at the meetings with the teaching staff.
The answers registered in this item are consistent with the information provided by the teaching staff, regarding 
the information sources they use in the in-service training process. Thus, the specialized literature hold the first 
position in the didactic hierarchy, followed by the electronic sources available on the Internet, and the specialized 
magazines which focus on different areas of interest. Thus, we can argue that there is a permanent need to enrich 
the deposit of information sources, together with the need to develop the abilities to select the content that comes in 
contact with.
The process of continuous training represents and is meant to make use of the motivation for learning, both of 
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the triggering motivation (known as stimulus motivation) and of that which directs the whole activity. The 
generation and orientation of the direction of the activity towards well planned activities, leads to an increase of the 
efficiency in the person involved in the learning process and also causes a switch in the proportion between the 
effort put into it and the results obtained.
4. Discussion and conclusion 
The prospective analysis of the expectations regarding the professional training has revealed the fact that teachers 
focus mainly on identifying the needs for training in relation to class management, on strengthening the knowledge 
regarding the changes in the educational environment and on constantly pushing their boundaries. 
The initial observations were correlated with some theoretical perspectives in the area of adult education and 
motivation for education (Apter, 1982; Aslanian, 2001; Berger, Cafarella, O’Donnel, 2004; Brophy, 2004, 
Campbell, 2006; Schunk, Pintrich si Meece, 2010; Muste, 2012 and others). Also, the strategic dimensions of the 
development of education have been taken into consideration. By establishing the driving factors, we can elaborate 
the appropriate educational strategies for adult learning. 
Although adults find it difficult to identify the reasons for learning, they believe their need to learn is very great. 
In the case of adults, the most common reasons are the external ones, which have an indirect link to the learning 
activity: professional growth and improvement, adapting to change. At the same time, adults mention reasons 
directly linked to the learning activity: curiosity and the need to learn new things. 
The research undertaken in this paper had as objective the identification the motivational factors which are 
present in the school-type learning activity. At the same time, our final objective is to use the collected data in order 
to set up an effective program for motivational stimulation which contributes to an increase of efficiency in the 
learning process. This program will be the basis for periodical meetings with the teaching staff who are interested in 
improving their academic performance or that of the classes they teach. 
As a consequence, the motivational initiatives related to adult learning in the context of the concept of lifelong 
education will contain strategies for stimulating the inherent and extrinsic reasons for learning and for making the 
cognitive and behavioural structures more flexible. Based on the collected and analysed information, we can state 
that, from the adult learning point of view, the anticipatory motivational initiatives have to create, in the 
motivational environment of the individual, the interest in learning, the motivational orientations towards the 
learning process and its result, the positive attitude towards learning, stable motivational structures. 
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